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Framingham Earl Assessment Policy 
 

1. Purpose of this Policy 

The purpose of this policy is to summarise teacher assessment of students at Framingham Earl High 
School. There is also information about how that assessment is used for reporting, monitoring, and 
tracking students.  
 

2. Principles behind this Assessment Policy 

Good assessment informs good teaching and seeks to assess student progress through the 
curriculum. The methods of assessment used will vary between subjects, depending on the demands 
of that area of the curriculum. This policy is also informed by recent work into marking and teacher 
workload, asserting that all marking and assessment should be ‘meaningful, manageable and 
motivating’1. Good assessment is also designed to measure different learning in different subjects, at 
different times. Good assessment at Framingham Earl is designed to meet the needs of the 
curriculum, students, and teachers. In the words of Daisy Christodoulou, “clarity of purpose is vital 
for great assessment.”2 
 

3. Methods of Assessment 

In this policy, the term ‘assessment’ is broadly based on the Black & Wiliam definition: ‘Assessment 
refers to all those activities undertaken by teachers and by their students in assessing themselves, 
which provide information to be used as feedback to modify the teaching and learning activities in 
which they are engaged.’3  

3.1 Formative assessment (assessment for learning) is any assessment activity which informs the next 
steps to learning for students and teachers. The effectiveness of formative assessment depends 
on how the information is used to inform teaching. Formative assessment is by far the most widely 
used form of assessment at Framingham Earl High School. It is taking place, for example, when: 

• a whole-class response or whole-class marking exercise is undertaken.  
• a teacher questions a class or individuals to monitor their understanding. 
• a teacher listens to the discussion between students in a group. 
• a teacher responds to a short classroom task, an informal test or homework. 
• exemplar material is used with students to highlight the standards for which they are aiming. 
• students sometimes mark others’ or their own work against success criteria.  

Formative assessment is essential for the teacher to be aware of how much students understand 
and for students to be aware of the progress they are making. Oral feedback is central to 
formative assessment and constitutes an important part of students’ assessment. There is no 
expectation for oral feedback to be documented or recorded. 

3.2 Summative assessment (assessment of learning) is any assessment which summarises where 
learners are at a given point in time – it provides a snapshot of what has been learned, both in 
terms of attainment and progress. This can occur when a teacher writes back to the student 
following an assessment, or in the assessments which form part of the three benchmark 
Assessment Points. 

3.3 Benchmark assessments are summative but may have formative elements to them in the 
preparation, implementation and feedback.  

3.4 At Key Stage 3 teachers will ask students to complete three benchmark assessments per year 
which feed directly into the termly assessment points. Departments decide for themselves the 
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best form these assessments should take. Other assessments will be marked according to 
departmental assessment protocols. 

3.5 At Key Stage 4 teachers will ask students to complete 3 assessments per year which feed directly 
into the termly assessment points.  Departments are likely to use past papers and GCSE style 
assessment.  Other assessments will be marked according to departmental assessment 
protocols. 

3.6 Where appropriate students are given the opportunity to improve their work after teacher 
marking and respond to questions or feedback. These are carried out in green pen so that the 
dialogue between students and teachers is easily identified. 

3.7 Assessment of SEND students can be adapted to meet the needs of those students. Adaptations 
to normal ways of working are used in formal exams or other assessments. This includes extra 
time, laptops, and e-reader pens. It is usual for adaptations, where necessary, to be used from 
Year 7 onwards.  

4. Practice at Framingham Earl High School  

4.1 Teaching 
Assessment at Framingham Earl is an integral part of planning, teaching, and learning. 
Assessment is led by curriculum priorities, not the other way around. The teacher’s expectations 
of any piece of work are clear, realistic, and understood by the students. The purpose of lessons 
and homework is clear, the work which is set is appropriate to the needs of the students and 
provides the teachers with evidence of learning and areas to develop.  

4.2 Marking and written feedback 
Marking will use a method appropriate to that subject. Departmental assessment protocols for 
individual subjects give further information on the appropriate marking and assessment in that 
subject. This is to ensure the curricular needs of that subject are met.  

Key Stage Three 
At Key Stage Three every subject will complete three benchmark assessments a year which will 
be graded according to the school criteria as follows:  

• Working towards age-related expectations 

• Working at age-related expectations 

• Exceeding age-related expectations 

Individual subjects will decide what constitutes age-related expectations. These expectations are 
designed to show the progression of knowledge and skills through the curriculum from Key 
Stage 2 to Key Stage 4 and are shared with parents. These more formal assessments, as well as 
some other work will be kept in assessment folders, exercise books or virtually for students to 
reflect upon and use in the future. 

Key Stage Four 
Assessment at Key Stage 4 is more focused on the requirements of the GCSE exam. Students 
undertake regular practice exam questions, with guidance on how to develop and improve. 
Students are provided with model answers to show excellence and receive feedback using exam 
criteria. Completed assessments are kept in assessment folders, books or virtually, which also 
detail targets for future student improvement of work.  

4.3 Next steps and Targets 
All students are given opportunity to respond to teacher marking. These responses are usually 
undertaken in green pen. This teacher feedback may be delivered as whole-class feedback, 
extension questions or common misconceptions identified. Students may be given examples of 
excellence to work from and will be given time in class, or homework, to improve their work. 
This time to correct, develop and improve work is an important aspect of student learning. 



 
 

4 
 

4.4 Literacy 
All teachers mark work for spelling and grammar where appropriate and may use the whole 
school marking for literacy guidance (Appendix 1). No more then three incorrect spellings should 
be identified on any one page of student work with a focus on specialist terminology. Staff are 
aware of the reading ages of all students they teach to inform their ongoing teaching and 
assessment.   

4.5 Frequency of marking 
Asides from formal assessments, departments design their own assessment regime. This is to 
ensure the assessment undertaken is the most effective for that subject. The School encourages 
the use of time-saving methods of assessment like whole-class feedback, use of interactive 
technology and self-assessment where appropriate.  

5. Monitoring, Reporting and Tracking 

Quality and consistency of marking is monitored within departments through moderation and 
sharing of best practice. Subject Directors conduct work scrutinies as part of their quality 
assurance cycle. The outcomes of these scrutinies are discussed at Line Leadership meetings, 
recorded on Lessons Learned and inform improvement planning. Work scrutiny is also 
undertaken as part of lesson observations, SLT meetings and line leadership meetings.  
 
Alongside using data from Key Stage 2 the school uses a number of other measures to inform 
our ongoing assessment of student progress from their starting points. This includes CAT tests in 
Year 7, EXACT tests in Year 9 and regular tests to ascertain reading ages throughout students 
time at the School. Students who receive nurture provision in the Den are also assessed using 
the Boxall Profile.  
 
Key Stage Three 
Student attainment is tracked on a termly basis, using the School’s student progress tracking 
system. Each student at Key Stage 3 has a prior attainment based on their primary school data as 
well as teacher assessment. Reports also contain a curriculum statement detailing the content 
that has been covered, the nature of the assessment which informs this assessment point and 
what the age-related expectations are for this assessment.  
 
Key Stage Four 
Student reports go home with a current GCSE grade and a curriculum statement detailing the 
content that has been covered and the nature of the assessment which informs the assessment 
point. Students are also given an aspirational grade target halfway through Year 10. This is based 
on Fischer Family Trust and adjusted by class teachers where necessary, but nearly always 
remaining within grade 3 and grade 8. Citizenship is reported as a GCSE subject from Year 9.  
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6. Responsibilities 

The Governing Body is responsible for: 

• Ensuring the Assessment Policy is set 
and reviewed according to the policy 
review schedule. 

• That performance indicators are 
developed and monitored to measure 
the effectiveness of the Policy. 

The Leadership Team is responsible for: 

• Monitoring assessment practices 
across the School. 

• Following an annual planning and 
review cycle which ensures that 
teachers regularly reflect on the 
progress students make in their 
subject area. 

• Ensuring appropriate induction is in 
place for new teachers and training 
for established staff according to their 
need. 

Subject Directors are responsible for: 

• Conducting pupil voice, work scrutiny 
and moderation to complement and 
inform the ongoing assessment in 
their department.  

• Devising an assessment protocol and 
an assessment schedule pertinent to 
their own curriculum area based on 
this document. 

Individual teachers are responsible for: 

• Ensuring that assessment is an 
integral part of teaching and learning 
at all levels – from planning through 
to delivery and evaluation. 

• Accessing, using, monitoring, and 
updating assessment data for their 
teaching groups. 

• Tracking the progress of vulnerable 
groups, especially disadvantaged 
students and ensuring intervention is 
in place where necessary. 

APPENDIX 1 
Whole School Marking for Literacy Guidance 
A student’s work is marked for literacy by all teachers. This helps students and teachers quickly 
identify areas of literacy that require support across all subjects.  

Code Meaning 

Sp Spelling error – look for the correct spelling written by the teacher. Write 
three times correctly.  

P Punctuation error – look for the teacher correction (e.g. full stop, comma). 

Cap or underline Capital letter missing or incorrect. 

// New paragraph. 

U Loop joining two words showing that they should be one word. 
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